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AGENDA

ATAGLANCE

Transforming our Teaching through

Reading/Writing
Connections
S E S S I O N  4

Engage, Reflect, Assess 

Discuss Professional Readings: “Align Your Beliefs with Your Practices”

(Teaching Essentials excerpt, pp. 37–39) and “Capitalize on the Reading–Writing

Connection” (Writing Essentials excerpt, pp. 119–120), and downloadable from

www.regieroutman.com

View Video (35 min.)

Setting Up the Classroom for Independent Readers and Writers
d Start with Your Own Stories
d Organize an Outstanding Classroom Library
d Let Assessment Inform You: What Do Good Readers and Writers Do?
d Connect Real-World Writing and Reading
d Independent Practice: Student Writing and Reading
d Celebration/Evaluation: Fourth-Grade Writing

Achieve a Deeper Understanding 

Try It/Apply It in the Classroom

RESOURCES
In this Session

d What to Look for in a
Classroom: Self-Evaluation
and/or Observation
Checklist 4; PDN 4–6 

On the Website
d Using the Goldilocks

Strategy to Choose Books
d Choosing Books for

Independent Reading
d Photographs of Classroom

Libraries

PLANNING

Professional Reading for Next Session:
“Organize an Outstanding Classroom Library”
(Reading Essentials excerpt, pp. 63–77) 

Before the Session
d Select an engaging opening 

activity.

d Review the Try It/Apply It  activ-
ity from the previous session.

d Preview the video scenes and
take notes on the session
Notecatcher.

d Read “Align Your Beliefs with
Your Practices” (Teaching
Essentials excerpt, pp. 37–39)
and “Capitalize on the
Reading–Writing Connection”
(Writing Essentials excerpt, pp.
119–120).

After the Session 
d Collect and review participants’

session evaluations.

d Review, reflect on, and revise
your plans for the next session
based on these evaluations.

d Send a reminder about the pro-
fessional reading, the Try It/Apply
It activity and the date, time, and
place of the next meeting.

d Read and prepare to discuss the
professional reading for the
next session.

PDN numbers refer to pages in the
Professional Development Notebook.
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SESSION 4 AAggeennddaaSESSION 4
The time segments listed in the agenda are geared for a 90–120-minute session.

1. Engage, Reflect, Assess (10–15 min.)

d Welcome the participants and perhaps begin with an engaging activity. See the
Getting Started Guide, “Ways to Engage in Five Minutes or Less” (pp. 45–46).

d Begin by saying that in the last session we examined our beliefs about the
reading/writing connection and thought about how these beliefs impact our
teaching and learning.

d Ask: “How did it go with the Try It/Apply It activity?” Take time to have
teachers share their thoughts and ideas with a partner and/or their vertical
teams. You might want to write these talking points on chart paper to guide
their conversation (save and revisit these at the end of the professional
development program):

• Identify several schoolwide practices that promote high achievement
and several that impede achievement. 

• How do schoolwide beliefs impact your teaching? 

• What have you noticed? 

• What are some possible suggestions for raising schoolwide 
achievement?

2. Discuss Professional Reading (10–15 min.)

d Discuss “Align Your Beliefs with Your Practices” (Teaching Essentials excerpt, pp.
37–39) and “Capitalize on the Reading–Writing Connection” (Writing Essentials
excerpt, pp. 119–120).

3. Set Goals (3 min.)

Share what participants may expect from the session:

d Begin to establish and set expectations for a self-sustaining, independent
classroom environment for readers and writers.

d Begin to establish and organize, with considerable student input, an excellent
classroom library and reading area.

d Assess what their students know and do relative to choosing books to read.

d Use a shared writing assessment to find out what their students know about
reading and writing. Ask: “What do good readers do? What do good writers do?”
Then adjust your instruction accordingly.

d Assess what their students know about why people write in their daily lives and
what forms that writing takes. Ask: “Why do people write? What do people write?”
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4. Introduce the Video (2 min.)

d In this introductory video participants will observe and learn more about setting
up a classroom for independent readers and writers at all grade levels. The scenes
include a primary teacher’s and an intermediate teacher’s process and approach
to setting up a child-centered classroom library accessible to all students. Teachers
use shared writing experiences to assess what students understand about
choosing books to read and about the place of writing in the world.

5. View Video and Take Notes (30 min.)

d Refer participants to the session Notecatcher. Remind them to take notes
about anything that seems important. Anticipate the participants’ responses,
questions, and concerns.

6. Respond to the Video (10–15 min.)

d Ask participants to use the Discussion Questions as a way to share their
thinking with their small-group and/or whole-group team.

7. Achieve a Deeper Understanding (15–20 min.)

d Invite participants, individually, to read and review the Deeper Understanding
charts. The Notes, Teaching Points, and Ongoing Assessments in the charts
include the language the teacher in the video used.

d Ask participant teams to use the Deeper Understanding charts as a basis for
discussing the video scenes.

d Remind participants that this feature was designed to help them connect more
deeply with their own notes, observations, and ideas. It challenges learners to
continue their team/collegial conversations between sessions, to create lesson
plans, and apply learning.

8. Try It/Apply It in the Classroom (10–15 min.)

(Allow 2–3 weeks before the next session.)

Ask participants, between this session and the next, to:

PART 1:

d Share their reading life with their students (by sharing or starting a reading log
or by talking about how they choose the kinds of books and other materials
they read) and/or share their writing life (by sharing samples of things they’ve
written recently, such as emails, letters, postcards, to-do lists).

PART 2:

d Examine their classroom library collection for balance of genres and student
appeal and input: narrative, fiction, poetry, nonfiction, favorite authors, a
variety of interesting reading materials.
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d Notice how their classroom library organization impacts students’ access to
books and motivation to read.

d Refer to the “What to Look for in a Classroom” checklist and assess and adjust
their classroom’s learning environment.

PART 3:

d Select one or all of the following topics to write about with their students
(shared writing):

• How do we choose books to read from the classroom library? 

• What do good writers do? 

• What do good readers do? 

• Why do people write? What do people write?

d Use the information gathered from this shared writing to adjust and guide their
teaching. See website resources: “Using the Goldilocks Strategy to Choose
Books” and “Choosing Books for Independent Reading” for assistance and ideas.

d Notice what their students know about authors, genres, reading for
understanding, and so on.

d Be prepared to share their class-generated shared writings (and their
observations about them) with their team at the next session.

9. Wrap-Up (5–10 min.)

d Celebrate and highlight learning.

d Ask participants for feedback on the session. (See Session Evaluations in the
Getting Started Guide, pp. 49–53).

d Post the date, time, and place of the next session.

d Ask participants to read for next session, “Organize an Outstanding Classroom
Library” (Reading Essentials excerpt, pp. 63–77).

d Encourage vertical, grade-level, and/or partner teams to meet weekly in
between whole-group sessions to revisit the videos on the website and the
Deeper Understanding charts, and/or plan together and try out new learning.
Suggest they can jot down their ideas and thinking on their Response Notes
page for easy reference later.

d Remind participants to bring any charts, lessons, writing, or student work
samples from Try It/Apply It to the next session.
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Start with Your Own Stories 

Organize an Outstanding
Classroom Library

• Getting Started:
Organizing and
Choosing Books to Read
from the Classroom
Library, Grade 1

• Getting Started:
Organizing and
Choosing Books to Read
from the Classroom
Library, Grade 4

• How Do We Choose
Books to Read from the
Classroom Library?
Grade 1
(Shared Writing Chart) 

VIDEO SCENES LENGTH    NOTES & REFLECTION

NOTECATCHERSESSION 4

2:57 min.

2:48 min.

5:30 min.

3:48 min.
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Let Assessment Inform You:
What Do Good Readers and
Writers Do?  

• What Do Good Readers
Do? Grade 1

• What Do Good Writers
Do? Grade 1 

Connect Real-World Writing
and Reading 

• Teacher as Writer

• Why Do People Write?
What Do People Write? 

Independent Practice:
Student Writing and
Reading

Celebration/Evaluation:
Fourth-Grade Writing

VIDEO SCENES LENGTH    NOTES & REFLECTION

NOTECATCHERSESSION 4

2:30 min.

6:26 min.

0:55 sec. 

7:13 min.

0:45 sec.

2:01 min.
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DISCUSSIONQUESTIONSSESSION 4 DISCUSSIONQUESTIONSDISCUSSIONQUESTIONSDISCUSSIONQUESTIONS

d What did you notice and wonder about when you
observed the teachers share how they set up their
classroom libraries?

d What did you observe being taught and assessed? 

d What was the teacher doing to begin to help
students become independent and successful
readers and writers?

d What parts of the Optimal Learning Model (“I do it,”
“We do it,” ”You do it”) did you observe?
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THE CLASSROOM

a Are the bulletin boards or wall and hall displays by
and for the students and other audiences? Is student
work labeled and displayed everywhere, and is each
student’s work unique? Are displays and classroom
procedure lists mostly created with and by students,
and do they include samples of writing, illustrations,
and projects (as opposed to commercial materials)?
Is written work error-free or appropriately labeled as
“unedited”? Are students using classroom resources
for reading, writing, and problem solving? Are visuals
such as word walls appropriate and useful, at eye
level, or otherwise easily accessible to all students? 

a Is there a classroom library and cozy reading corner?
Is there a balance of fiction, nonfiction, highly
engaging books, and other texts attractively displayed
and easily accessible? Have the students had a say in
organizing the library? Are there classroom procedures in
place for choosing books and returning them to the
proper place? Is there an attractive reading area where
students can read comfortably with a friend? Are there reference books and
dictionaries available?

a Is there a writing center? Is there an area where students can easily find different
kinds of paper and writing supplies? Are there many opportunities for written
explorations of a topic of study? 

a Does the seating and room arrangement allow for collaboration? Are students
grouped so they can assist and confer with one another? Is the structure
heterogeneous—that is, are students grouped to reflect the total makeup of the
classroom?

a Is there a meeting area for the class to work as a whole group? Is this area
supplied with an easel, chart paper, markers, an author’s chair, and so on? 

a Does the room look and feel inviting? Are there touches that make the room
unique and appealing, such as lamps, cushions in the reading area, an author’s
chair, welcome messages by the students, the attractive arrangement and
organization of desks, books, and materials?

a Would a visitor understand and value the posted work?

page 8
SESSION 4 Facilitator’s Guide / Reading/Writing Connections

WWhhaatt  ttoo  LLooookk  ffoorr  iinn  aa  CCllaassssrroooomm
Self-Evaluation and/or Observation Checklist

You can use this form for collegial observations, ongoing conversations,
and self-evaluation.
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THE TEACHER

a Are the daily reading and writing opportunities
meaningful and relevant? Do students know,
understand, and value the purpose of and audience
for the activity? Do students take responsibility for
doing their best work? Is the quality of much of the
work excellent? 

a Is the teacher ensuring success for every student? Is the
teacher demonstrating and explaining what students
are to do? Are students supported, through shared and
guided experiences and appropriate resources, in trying
out a task or activity before they are expected to
attempt it on their own? Is instruction adjusted and
differentiated according to students’ needs and
interests? Are English language learners, gifted learners,
typical and struggling students, all being challenged
and helped to meet their full potential? Are
expectations high enough?

a Does the teacher value conversation with students
and among students? Does the teacher promote
purposeful, open-ended talk that is more
conversational than interrogational? Does the teacher
speak with authority and at the same time respectfully lead and guide students
to respond thoughtfully? Are there opportunities for students to turn-and-talk
during demonstrations? Is the teacher mostly among students, demonstrating,
guiding, and conferring?

a Does the teacher use a balance of assessment and evaluation practices? Does
the teacher evaluate students regularly, giving them feedback and helping
them set goals? Does she use mostly formative assessments (daily work
samples, observational data, teacher-made tests) as well as required
summative assessments (standardized tests, district assessments)? Are the
students shown how and are they able to do self-assessments so they learn to
evaluate their own work against a set of criteria (rubric), problem-solve, and
set new learning goals?

a Does the teacher provide opportunities during the day to celebrate students’
work? Does he focus on students’ strengths before suggesting improvement?

THE STUDENTS

a Do the students know and apply the routines and procedures? Do they help
establish some routines and procedures with the teacher, assume responsibility
for following all of them, use peers as helpers, and undertake some self-
management? Is there a well-planned flow from one activity to another? Does
the classroom run smoothly even when the teacher is absent?

page
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a Are there opportunities for students to work together as well as individually? Are
pairs and small groups of students reading, writing, and problem-solving together?
Have students been taught and had guided practice in how to work well in a group?
Is there time for sharing every day? Do students have ongoing opportunities in
various group structures to participate and deliberate and make their voices heard?

a Are the children excited about the opportunities for learning in their classroom?
Is the tone of the classroom peaceful, happy, and energized? Do students take
initiative and choose to go on learning even when it’s not required?

THE WORK

a Is teaching and learning focused on comprehending? Do
students have frequent opportunities to respond to
open-ended questions and participate in high-level
discussions? Are reading and writing focused on
understanding content as well as on learning sounds,
letters, and words? Are children spending most of their
time reading and writing meaningful texts (and not only
in activities centered on reading and writing)? Can
students apply what they are learning to new contexts?

a Are curriculum and standards being addressed in a rele-
vant and meaningful way? Is content presented in an
interesting and relevant manner, with accommodations
made to meet the needs of all students? Is background
knowledge provided and vocabulary explained so con-
tent to be read, studied, and written makes sense? Is test
preparation appropriate—that is, are students taught
how to be test wise without being asked to spend an
excessive amount of time responding to prompts and
taking practice tests?

a Is reading focused on a variety of genres and authors,
highly engaging texts, and students’ interests? Is there
evidence that students are able to select just right books
to read independently? How can you tell if students are
understanding what they are reading and not just
reading words? Is there evidence that students are doing
a great deal of focused and intentional reading for enjoyment? 

a Do students use, apply, and transfer word work to reading and writing across
the curriculum? What evidence of this do you see?

a Is writing focused on purpose, audience, and content? Are students creating
texts with purpose for an authentic audience? Are students learning to respect
the reader by focusing on meaning and editing carefully for conventions and
spelling? Are students given the opportunity to write in a variety of genres? 

SESSION 4 Facilitator’s Guide / Reading/Writing Connections
page 10
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a Is the independent work the students are
doing worthwhile? Are students given
purposeful activities that encourage open-
ended responses that require them to think
and apply their experience and knowledge? If
there are learning centers, are they worth the
students’ time and is the teacher taking the
time to evaluate the work students do?

a Do the students have enough choices? Are
there opportunities for students to make
decisions about their work for the day? Are
there some reading and writing activities
they can choose themselves? Can students
choose their writing topics much of the time?
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